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Introduction to the module

This module is part of a series of training modules developed by the National Center on Intensive Intervention (NCII) and is aimed at

district or school teams involved in the initial planning for using data-based individualization (DBI) as a framework for providing intensive

intervention in academics and behavior. This module is intended to follow the first module, Introduction to Data-Based Individualization

(DBI): Considerations for Implementation in Academics and Behavior. The audience for this module may include school teams

supporting academic intervention and progress monitoring, interventionists, special educators, school psychologists, counselors, and

administrators, as appropriate. It is assumed that the audience already has some knowledge of progress monitoring. A separate module
addresses behavioral progress monitoring and can be fSubsequanton NCI | 0 g
moduleswi | | provide additional information about other components of t
intensive intervention can be found in Data-Based Individualization: A Framework for Intensive Intervention (National Center on

Intensive Intervention, 2013).

Instructions for using the speaker notes

A Text formatted in standard font is intended to be read aloud or paraphrased by the facilitator.

A Text formatted in bold is excerpted directly from the presentation slides.

A Text formatted in italics is intended as directions or notes for the facilitator; italicized text is not meant to be read aloud.

A Text formatted in underline indicates an appropriate time to click to bring up the next stage of animation in an animated slide.

Speaker notes for title slide

Recommended presentation resources:

A An Internet connection is preferred for live demonstration of the Tools Chart (slides 25i 26); it is required for the activity on slide 27.
A Participants should have pen and paper for the activities (see slides 27 and 69).

A Printouts of AHandout 1: Academic Progress Monitoring Ovehevi ewd a
group activity (see slide 69).

Welcome participants to the training. Introduce yourself (or selves) as the facilitator(s) and briefly cite your professional experience in
regard to progress monitoring and intensive academic intervention.

Todayod6s presentation draws some materials from t RW®ImpanertcoSeres Cent er
Module 2: Progress Monitoring. For a more complete introduction to progress monitoring, this module can be accessed online (National
Center on Response to Intervention, 2012).
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= Introductions and overview of the day

= Progress monitoring in data-based individualization (DBI)
context

= Approaches to progress monitoring
= Break

= Using progress monitoring data to make instructional
decisions for individual students

= Closing
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Read slide.

The agenda may be changed to fit the time frame and the focus of the
training.

This module takes 2.51 3.5 hours to complete (including the slide
presentation and the integrated activities).




Learning Objectives

By the end of today, participants will

» Understand the advantages and the disadvantages of using
general outcome measures versus mastery measures for
progress monitoring.

= Access resources to identify appropriate potential progress
monitoring tools.

= Be able to use progress monitoring data to do the following:
+ Describe present levels of performance.

« Setindividualized academic goals.
« Decide when instructional changes are needed for individual students.

National Center on

INTENSIVE INTERVENTION

at American Institutes for Research B

The learning objectives for this training are as follows:

Read bulleted points on slide to participants.




Progress Monitoring
How does it fit into the DBI process?
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The purpose of this section is to review the key elements of progress
monitoring (for some), explain how progress monitoring fits into the DBI
process, and make sure we are all on the same page as we move on to
implementation issues.




Progress Monitor
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Animated slided click where underlined text appears to bring up arrows.

In the past, you may have used progress monitoring data to make group
intervention decisions, but today we are focusing how progress
monitoring is used to inform DBI. The same progress monitoring data that
tells us a student is not responding to core instruction may also tell us
that secondary intervention is not sufficient to help the student reach his
or her academic goal. After the intervention has been adapted, we
continue progress monitoring to determine if the changes have been
sufficient or if we need to make additional changes.

A more complete overview of the DBI process is available in the
introductory module that is available on the NCII website.
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Before we delve into progress monitoring assessments, it may be helpful
to discuss the different kinds of assessments and how they are used.

A Summative assessments are typically administered after instruction
and tell us what a student learned (e.g., end-of-chapter tests, high-
stakes tests, final exams).

A Diagnostic assessments measure current knowledge and skills for the
purpose of planning instruction (e.g., what to teach, selecting an
intervention).

A Formative assessments are administered during instruction and tell us
how well students are responding to instruction (e.g., mastery
measures, general outcome measures).

Progress monitoring is a standardized method of formative assessment.




Formative or Summative?

Educational researcher Robert Stake used the following
analogy to explain the difference between formative and
summative assessment:

“When the cook tastes the soup, that’s formative. When
the guests taste the soup, that’s summative.”

(Scriven, 1991, p. 169)
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Read slide.




= What is an example of a summative assessment used in
your school?

= What is an example of a diagnostic assessment used in
your school?

What is an example of a formative assessment used in
your school?

National Center on

INTENSIVE INTERVENTION

at American Institutes for Research ®

Possible examples:

A Summative: state achievement tests, textbook unit tests, and final
exams

A Diagnostic: informal diagnostic assessments such as miscue or error
analysis, decoding surveys, phonics inventories, or questioning on
comprehension or problem-solving process; formal, standardized
diagnostic tests such as Key Math

A Formative: Oral Reading Fluency (ORF)/Passage Reading Fluency
(PRF), math computation/calculation fluency (common tools: Dynamic
Indicators of Basic Early Literacy Skills [DIBELS], AIMSweb, STAR)




I ]
Where Does Progress Monitoring
Fit In?

= A standardized method of formative assessment tells us
how well students are responding to instruction.

= Progress monitoring tools have the following
characteristics:
* Brief assessments
+ Repeated measures that capture student learning
+ Measures of age-appropriate outcomes
- Reliable, valid, and evidence based
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Read slide.

Later in the presentation, we will talk more about these characteristics
and how we can review evidence to select appropriate tools.




Why Implement
Progress Monitoring?

Compare the efficacy of Identify students who are
different forms of not demonstrating
instruction. adequate progress.

Estimate the rates of
improvement (ROI)
across time.

Determine when an
instructional change is
needed.
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You probably already know a lot about using progress monitoring data to

place students in intervention groups or decide which interventions work

best for your groups. Today we will focus on using progress monitoring

data to track an i-tednigrowtidas paltof®Bludent 6 s
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Approaches to Progress Monitoring

Mastery General Outcome
Measures versus Measures

What is the difference?
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Mastery measures and general outcome measures are two common
progress monitoring approaches. One key difference between mastery
measures and general outcome measures (GOMS) is the comparability of
data longitudinally, or the ability to look at data across time. With GOMs,
you can compare the score a student received in May to a score he or
she had in September. This cannot be done with mastery measures
because each subskill is tracked separately. These subskills do not
necessarily correlate well with overall achievement.

This slide is adapted from slide 41 of RTI implementer series module 2:
Progress monitoring (National Center on Response to Intervention,
2012).
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Mastery Measure

J

= Describe mastery of a single skill in a series of short-term
instructional objectives.

= Represent a logical, not an empirical, hierarchy of skills.
= Do not reflect maintenance or generalization.

= Do not relate well to overall achievement or performance
on criterion measures (neither performance on a single
mastery measure nor number of objectives mastered).
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Mastery measures let us know if a student is learning the specific skill
currently being taught.

Examples: single digit subtraction or multidigit addition with regrouping,
taught and assessed in isolation




Exa Vleasure: Multidigit Addition Test*
Name: Date
Adding

36521 53429 84525 67842 57321
+63758 +63421 +75632 +53937 +46391

56382 36422 34824 32415 45321
+04742 +57529 +69426 +85439 +86274

*This example is for illustrative purposes only.
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All of the problems are of the same type; mastery measures assess only
one taught skill at a time.

This slide is adapted from slide 43 of RTI implementer series module 2:
Progress monitoring (National Center on Response to Intervention,
2012).
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Multidigit
10 Addition

Multidigit

Subtraction Facts

Number of problems correct in 5 minutes
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If you use mastery measures over a long period of time, you will be
tracking different skills. You cannot compare the scores from multidigit
subtraction to the scores from multidigit addition to see if a student is
getting better in overall mathematics across time.
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GOMs often address the problems associated with mastery measures.
They are program independent and can be used with any instructional
approach. GOMs can serve as both screening and progress monitoring
measures. Many curriculum-based measures (CBMs) are types of
GOMs.
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