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“IDEC will provide high
quality, evidence-based,

tier III reading intervention
to students with dyslexia

so that they can access
their content area

instruction, enjoy improved
academic outcomes and

fulfill their potential as
learners and intellectuals.”



Teachers trained
through IDA Accredited
Plus  PD model (Wilson
or Academy of OG) 
Lindamood Bell LiPS
trained in second year
in IDEC

Highly
 Trained Staff

Data-Based
Approach 
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evidence-
based

diagnostic

intensive 

Highly
Intensive
3:1 student to
teacher rations
45-120 minutes
of daily
instruciton

Use of developmental
framework
Bi-weekly progress
monitoring
Norm-referenced data
using WJ and ORF
Benchmarks



who are idec students?        
  750 students, across 27 centers
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phonological
processing
deficit

Primary obstacle
to accessing
curriculum is 
word level
reading

K-8; general
education
curriculum + IEP

DIBELS/iReady +
Woodcock
Johnson-IV
patterns of Well
Below Benchmark



1st
Percentile

2nd percentile
average idec student

50th
percentile

significantly below
average range

below average range

average range

above average range

significantly above
average range

16th percentile
specific learning disability

phonological processing deficit

phonological processing deficit
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Word Attack

Word ID

Passage Reading Fluency

Rate

student growth averages 

+16
 standard score points

+13
 standard score points

+30
 words correct per minute

Passage Reading Fluency

Accuracy

+18
 percent improvement
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2010 2026

IDEC evolution
Using DBI to enhance program impact and coherence

Program begins
6 middle school centers

≈ 50 students

Year 16 27 elementary and
 middle school centers

≈ 800 students

2011
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IDEC evolution
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IDEC evolution

curricular framework



V
A

L
I

D
I

D
A

T
E

D
 

I
N

T
E

R
V

E
N

T
I

O
N

strengths

 early approach

commitment to tier III
principles

groundwork for
developing institutional
knowledge

promising outcomes

search for “silver bullet” 

difficulty interpreting publisher
claims and WWC ratings

very costly (materials and PD)

mix and match approach-
little consistency and fidelity

many tools not developed for
tier III use

challenges
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2010
no instructional coach 

3 administrators
2 school psychologists

4 classrooms

2012
1 instructional coach 

4 administrators
3 school psychologists

12 classrooms

2018
4 instructional coaches

2 administrators
4 school psychologists

24 classrooms

2026
3 instructional coaches 

1 administrator
3 school psychologists

27 classrooms

IDEC Leadership Team
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key lessons
a research-based intervention
program, implemented with
consistency is the foundation of the DBI
process 

practice guides > program ratings

consider sustainability 
licenses, consumibles, PD needs

adapt instruction to research, but
control flow of change
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selected program/curriculum is research-
based

selected program/curriculum is adapted
for tier of instruction (Tier 1, Tier 2, or Tier 3)

training & support of staff is accounted for
and sustainable 

cost of ongoing implementation is
sustainable
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self check
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IDEC evolution
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strengths

 early approach

reliable, high quality
progress monitoring
platform

consistent decision rules
across program

uniform weekly data
collection

goal setting for atypical
readers

foundational skills (NWF, LNF,
LSF) set at 90th percentile
ORF, MAZE

every student PM’d in every-
thing weekly

little knowledge of reading
development

challenges



" I m p r o v i n g  o r a l  r e a d i n g  f l u e n c y  i s  a  c o m p l e x  a n d  c h a l l e n g i n g  t a s k  t h a t  r e q u i r e s
s t u d e n t s  t o  d e v e l o p  a  r a n g e  o f  s k i l l s  a n d  s t r a t e g i e s ,  i n c l u d i n g  d e c o d i n g ,  a u t o m a t i c i t y ,
p r o s o d y  a n d  c o m p r e h e n s i o n

Consolidated Alphabetic
9-12 years old

Full Alphabetic
7-9 years old

Partial Alphabetic
5-7 years olda 4-7 year process for a typically developing reader

Pre-Alphabetic
preschool age

ehri’s phases of word reading developmentP
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. . . a c h i e v i n g  s i g n i f i c a n t  g a i n s  i n  f l u e n c y
m a y  b e  d i f f i c u l t ,  e s p e c i a l l y  f o r  s t r u g g l i n g
r e a d e r s  w h o  m a y  h a v e  u n d e r l y i n g
d i f f i c u l t i e s  i n  o n e  o f  t h e s e  a r e a s . ”

Torgesen (2005)  Fluency:  Still waiting after all these years!
Ehri & McCormick, S. (1998). Phases of word learning:
implications for instruction with delayed and disabled
readers
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How do needs change as students progress developmentally?
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a path way for progress 
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connecting assessment and instruciton
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progress monitoring decision tree

rigorous but
attainable goal

setting
for passage

reading fluency
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key lessons
a research-based intervention
program, implemented with
consistency is the foundation of the DBI
process 

practice guide > tools charts

consider sustainability 
licenses, consumibles, PD needs

adapt instruction to research, but
control flow of change
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Team possess research-guided
understanding of how target skills develop
in learners (e.g. Ehri’s Phases or
Instructional Hierarchy)

Goals are rigorous but attainable (based
upon developmental understandings)

Areas of monitoring tools align to
intervention instruction

Data is reviewed and analyzed at
appropriate intervals (e.g. 4 point rule)
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self check
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IDEC evolution



D
I

A
G

N
O

S
T

I
C

 
D

A
T

A

strengths

 early approach

comprehensive set of high
quality data measures,
both formal and informal

core belief in value of
data-based decision-
making

drawing meaningful
conclusions from wide data set

outcome dialogue very much
focused on student, did not
account for environment/
instructional quality

uniform understanding of
norms, standards scores,
scaled scores, etc.

challenges
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what response should we expect to see and when?
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what response should we expect to see and when?

D
I

A
G

N
O

S
T

I
C

 
D

A
T

A



trouble-shooting responseD
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fidelity intensity

fish or fish bowl?
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key lessons
evaluating response to intervention for
atypical learners is a nuanced process

look for different outcomes based on
developmental needs

take your time with a wide data set and
slowly assimilate new information

analyze data from the student and the
instructional environment
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I have several sources of reliable data

my data outcomes are differentiated by
student need/goal 

hypothesis about response to intervention
can be inferred from my data

I have scheduled checkpoints to analyze
data and integrate new information

I have data sources on both “fish” and
“fishbowl”
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IDEC evolution
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strengths

 early approach

our heart was in it - if
things weren’t working we
believed they should
change

what more can you do if
approach is already maximal?

solutions were generally
oriented on changing
curriculum/program

challenges
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change of intervention vs adaptation 
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where to target adaptation?
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simple, high leverage adjustments

a rising tide lifts all ships
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key lessons
adaptations for one, can benefit many

keeping adaptations simple and
concrete allows for easier monitoring of
follow through and outcome
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discuss your system for adaptating
or intensifying interventions when
there is limited evidence of student
resposne
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self check





Baseline Data Collection
Planning & Grouping

Post Data Collection
Efficacy Review

IDEC: Data Based Individualization Timeline
Weeks 1-2

August
Weeks 10-11

October

Weeks 15-18
December-January

Weeks 26-27
March

Weeks 37-40
May-June

Review progress
monitoring data
according to IDEC
guidance

NEW STUDENTS:  Place
on near/far transfer
quadrants according to
evidence of response

RETURNING STUDENTS:
Update quadrants
according to evidence
of response

Identify patterns of non
response

Determine  adaptations
as appropriate

Collect MOY data

Review all data
according to IDEC
guidance 

Update quadrants
according to evidence
of response

Evaluate efficacy of
prior adaptations

Identify patterns of non
response

Reflect on
implementation of Q1
adaptations and
determine any
additional adjustments

Review/revise progress
monitoring goals

Review progress
monitoring data
according to IDEC
guidance

Update quadrants
according to evidence
of response

Identify patterns of non
response

Reflect on
implementation of Q1
and Q2 adaptations
and determine any
additional adjustments

Collect EOY data

Review progress
monitoring data
according to IDEC
guidance

Review IDEC standard
score data based on
evidence of response

Update quadrants
according to evidence
of response

Identify patterns of non
response

Reflect on impact of
instruction and identify
adjustments for
returning students in
the fall

Collect and analyze
diagnostic data

RETURNING STUDENTS:
Place on near/far
transfer quadrants
according to evidence
of response overtime

Establish progress
monitoring goals
according to IDEC
decision tree
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IDEC teacher experience
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